
 
St Margaret Clitherow Catholic 

 Voluntary Primary and Nursery Academy 

 
Single Equality Policy 

 
 

 

 

 

 

 
 



St Margaret Clitherow Catholic Academy 

Single Equality Policy 

 

St. Margaret Clitherow is a Catholic Primary School where Core Values underpin every 

aspect of school life.  
Mission Statement 

St Margaret Clitherow School is a community concerned with the growth and development of 

the whole person.  In that community great importance is attached to every individual.  The 

foundation of all that school does is the person of Christ, who is at the centre of the 

community.  Our aim is to encourage individuals to grow to Christian maturity through the 

opportunities we provide. 

‘Love one another, as I have loved you.’ 

At St Margaret Clitherow School everyone is a valued member of our community. In 

St Margaret Clitherow Academy recognises the UN Convention on the Rights of the Child. 

Article 29: Your education should help you to use and develop your talents and abilities. It 

should also help you learn to live peacefully, protect the environment and respect other people 

Article 30: You have the right to practice your own culture, language and religion - or any you 

choose. 

Article 32: You have a right to be safe. 

Policy Statement 

St Margaret Clitherow Catholic Primary Academy is a welcoming, happy and positive faith 

community where the unique identity and contribution of every member of the community is 

valued. 

We are committed to creating an environment for learning which will enable all children to 

achieve the highest possible standards in an inclusive context that values learning and 

responds to individual and group needs. We seek to help children to develop into confident, 

responsible and caring adults through a rich faith experience and an ethos of tolerance, 

appreciation of difference and mutual respect. Integral to this is respect for everyone in 

their own beautiful uniqueness. 

It is the responsibility of every member of our community to ensure that this ethos is actively 

and consistently reflected in our practice. 

We seek to promote equality of access, participation and opportunity in every aspect of the 

life of pupils, parents, staff and governors. We seek to ensure that barriers are recognised 

and removed. 

Rigorous monitoring of our policies, practice and outcomes for different groups is an 

important part of our self-evaluation process. 

It is accepted that every individual is equally important and that no-one has the right to 

harass, insult, attack or cause offence to any other person for any reason. All members of the 

school community have the right not to experience discrimination at school, whether or not it 

is directed at them.  

  



St Margaret Clitherow Academy values all children and seeks to ensure that they learn that 

hurtful behaviour and discrimination must be challenged at all times. 

As a community, we aim to celebrate diversity and seek the full and active engagement of 

pupils, staff, parents and governors in all aspects of the community’s development. However, 

we also strive to be an outward looking community, seeking to grow from the vitality and 

richness of the wider community we serve. Through our policies and activities, we aim to 

benefit wider society by fostering community cohesion. 

 

Our Aims 

To achieve our aims we will offer young people the experience of life in a community founded 

on Gospel values and working in harmony. Through this we aim to prepare young people for a 

life working with others in a wider community which is socially, culturally and religiously 

diverse. 

Specifically, we will: 

 Maintain and promote a positive ethos of mutual respect and trust amongst pupils, parents, 

staff and governors in which all members of the school community feel valued and safe. 

 Respect the equal human rights of all members of our community and educate our children 

about equality. 

 Promote positive attitudes to and a valuing of the diversity of all individuals, with 

due regard for their differences in ability, age, disability, ethnicity, gender, lifestyle, 

religion, sexuality and socio-economic background through the curriculum and by example. 

 Strive to support all individuals and groups that have increased vulnerability or need 

something extra to meet their needs, whether these needs are social, academic, physical 

or emotional. This potentially includes looked after children, young carers, those with 

special educational needs and disabilities, those who are gifted and talented, those 

experiencing bereavement or changing family circumstances, those with ongoing health 

concerns, those who have bullied or been bullied and those who display challenging 

behaviour. 

 Provide positive role models for challenging stereotypes and any attitudes that may lead to 

self-limiting aspirations, especially with regard to gender, disability, ethnicity, culture and 

belief, and other aspects of experience that may increase the vulnerability of children, 

including looked after children. 

 Create an environment in which all pupils and staff are able to reach their full potential 

 Respond promptly to any instances of hurtful or discriminatory behaviour, 

supporting offended individuals, educating those causing offence and taking steps to 

ensure that unacceptable behaviour or experience is eradicated. 

 Implement and monitor school policies, processes and plans with due regard 

to the promotion of community cohesion and equality. 

 Respond to the particular diversity needs of our school population with due 

attention to wider needs arising from our families’ socio-economic and educational 

backgrounds, their home language and their heritage. 

LEGAL BACKGROUND 

Our school is committed to meeting its public sector equality duties in line with the Equality 

Act 2010. 

 



The general duty is that the school should have due regard towards: 

 

a) eliminating discrimination, harassment, victimisation and any other conduct that is 

prohibited by or under this Act; 

b) advancing equality of opportunity between persons who share a relevant protected 

characteristic and persons who do not share it; 

c) and fostering good relations between persons who share a relevant protected characteristic 

and persons who do not share it. 

 

The Protected Characteristics are: 

Protected Characteristic For employees For pupils 

Disability     

Ethnicity & race     

Gender (sex)     

Gender identity & reassignment     

Religion & belief     

Sexual orientation     

Age   N/A 

Marriage & civil partnership   N/A 

Pregnancy, maternity & breastfeeding   N/A 

 

In addition to addressing the protected characteristics above, our school is committed to 

taking action on wider equality strands (e.g. ‘vulnerable’ children such as those in public care 

and young carers). 

 

Specific Procedures and Processes for Delivery 

 

Monitoring and Standards - all diversity areas 

• We place a high priority on identifying the ethnicity, first language and specific diversity 

needs of all our pupils. 

• Diversity aspects, including ability, disability, gender, ethnicity and relevant additional 

areas, are used to monitor achievement, attainment and progress, with a particular focus on 

the closure of any gaps in achievement at Foundation Stage, Key Stage 1 and Key Stage 2. 

• Diversity aspects are identified in the management and monitoring of all aspects of 

behaviour management, bullying, racist and prejudice based incidents and attendance. 

Analysis is used to plan for positive change and development. 



• Ongoing reviews of all policies and documentation include consideration of diversity issues 

and their impact. 

• The take up and impact of extra-curricular clubs is subject to periodic monitoring. 

 

The Curriculum, Resources and Teaching and Learning - all diversity areas 

• Teaching and curriculum provision supports high standards of attainment for all. 

• The diversity of cultures and backgrounds represented in the school and the wider 

community is used by all staff as a positive resource to promote an understanding of local, UK 

and global diversity. 

• Through the curriculum and pastoral support processes we seek to enable our pupils and 

staff to increasingly develop 

- a critical awareness of community, diversity and equality 

- a willingness to learn from different cultures, backgrounds, faiths, beliefs and 

lifestyles 

• Lessons and activities across the curriculum teach pupils 

- to understand and value their own and others’ personal, social and cultural Identities 

 - to respect and value difference and diversity and the skills to challenge 

prejudice and stereotyping 

- the skills of participation and responsible action 

• Pupils’ understanding of community and diversity is enriched through fieldwork, visits 

and meetings with members of different communities 

• Staff are trained to have the confidence and skills to challenge all instances of prejudice, 

intolerance and discrimination. Pupils are taught to recognize prejudice, intolerance and 

discrimination and that they have no place in our community (the school has separate detailed 

procedures in relation to Anti-bullying and Preventing and Dealing with Racist Incidents) 

• Staff recognise pupils’ first language abilities as a teaching and learning resource and a 

strength. 

• Classrooms and other common spaces in the school where work is displayed present 

positive and challenging images that are non-stereotypical and reflect the diversity of our 

society and world. 

• The school promotes positive attitudes to diversity throughout the year in themed events 

and activities. 

 

Admissions and recruitment - all diversity areas 

• We ensure that no aspects of diversity are a barrier to any individual’s admission or 

recruitment to the school (see Admissions and Recruitment policies). Government 

and Diocesan guidelines and advice ensure that over-subscription criteria (including the 

practice of faith) are legal and comply with regulations. Admissions criteria go out for 

consultation to the wider community every year. 

• Access to Continuing Professional Development, support and other opportunities are made 

available to all staff and we monitor to ensure that no disadvantage results from any aspect of 

their own or their family’s diversity. 

Wider outcomes for pupils- all diversity areas 

• Pupils are encouraged to feel that their access to opportunities, both now and in their 

aspirations for future career and lifestyle choices, are not restricted by any aspect of 



their own or their family’s diversity. This is promoted at all times. 

 

Parents and the wider community - all diversity areas 

• Active steps are taken to involve all parents, and wherever appropriate additional steps will 

be taken to overcome barriers, including the use of translations, interpreters, large print, 

tape letters and reasonable adjustments to the physical environment. 

• Parent working parties will be asked to review and develop school policies and procedures as 

appropriate. 

• The school actively supports the Stevenage Educational Trust (SET), and works 

collaboratively with local schools, voluntary groups and wider agencies ensure that we 

are represented and part of a wider diverse community. 

 

Additional standard procedures and processes – disability 

The school has a separate Accessibility Plan which details on-going arrangements for pupils 

with disabilities. 

 

Additional procedures and processes – ethnicity and religion 

As a school we recognise: 

• the vulnerability of isolated minority ethnic pupils and non-Catholics in the school 

• the challenge of expanding pupils’ contacts and insights into diversity of culture and 

religion/belief. 

 

Additional procedures and processes – wider diversity areas 

• The school’s policy on Education of Children in Public Care is in a separate dedicated 

document. 

• The school welcomes all members of the community and seeks to promote participation 

wherever possible from diverse representatives 

• Appropriate support is provided for pupils for whom English is an additional language 

to enable them to achieve at the highest possible level in English. 

 

Roles and Responsibilities 

The Governing Body, supported by the Headteacher and staff, is responsible for ensuring the 

implementation of this scheme. 

 

Commitment to implementation 

The Headteacher retains overall responsibility for ensuring that the action plan is delivered 

effectively. The SLT will ensure that equality & diversity principles guide their work. The 

Headteacher will include Equality information in the termly report to Governors, as 

appropriate. 

All staff are responsible for delivering the scheme both as employees and as it relates to 

their area of work. 

 

The link governor for Equalities is Mrs Jacinta Fru 

 

Governors will: 



 

Policy Development Ensure the development and regular review of the school’s 

equality and other policies. 

 

Policy Implementation Provide leadership and ensure the accountability of the 

Headteacher and senior staff for the communication and 

implementation of school policies. 

Ensure the monitoring of equality outcomes relating to 

wellbeing of employees and the work of the school. 

 

Behaviour Provide appropriate role models for all managers, staff and 

pupils. Celebrate examples of good practice from the 

school and among individual leaders, staff and pupils.  

Ensure a consistent response to incidents, e.g. bullying 

cases and racist incidents. 

 

Public Sector Duties  Ensure that the school carries out to the letter, the spirit 

of the statutory duties. 

 

The Headteacher and senior staff will: 

 

Policy Development and Initiate and oversee the development and regular  

implementation    review of equality policies and procedures. 

Ensure consultation with pupils, staff and stakeholders in 

the development review of policies. 

Ensure the effective communication of the policies to all 

pupils, staff and stakeholders. 

Ensure that managers and staff are trained as necessary 

to carry out the policies. 

Oversee the effective implementation of the policies 

 

Behaviour Use informal and formal procedures as necessary to deal 

with ‘difficult’ situations. 

Provide appropriate role models for all managers, staff and 

pupils. 

Highlight and celebrate good practice. 

Ensure a consistent response to incidents, e.g. bullying 

cases and racist incidents. 

 

Public Sector Duties Ensure that the school carries out its statutory duties 

effectively. 

 

Subject Leaders and teaching staff will: 

 



Policy Development Identify and report equality policy implications as they 

arise in the classroom and in all dealings with pupils and 

parents. 

Respond to consultation requests by creating opportunities 

for pupils and staff to share their comments, suggestions 

and feedback, ensuring that all voices are heard. 

Develop and deliver a curriculum that fulfils the 

requirements of our equalities duty 

Monitor outcomes, progress and participation of pupils by 

equalities dimensions and report any concerns at an early 

stage. 

Undertake and respond to equalities training as necessary. 

 

Behaviour Model positive attitudes, values and behaviour that 

promotes equality dimensions. 

Respond appropriately to the behaviour of pupils and staff, 

as a whole, and individuals (praising/challenging as 

necessary). 

 

Public Sector Duties Contribute to managing the implementation of the school’s 

equality scheme. 

 

All teaching and support staff will: 

 

Policy Development   Contribute to consultations and reviews. 

Raise with line managers any diversity issues or concerns 

which could contribute to policy review and development. 

Maintain awareness of the school’s current equality policy 

and procedures. 

 

Behaviour Implement the policy as it applies to staff and pupils. 

Behave with respect and fairness to all colleagues and 

pupils, carrying out to the letter and spirit the school’s 

equality scheme. 

Provide a consistent response to incidents, e.g. bullying 

cases and racist incidents. 

 

Public Sector Duties Contribute to the implementation of the school’s Equality 

Scheme. 

Parents/Guardians/Carers will: 

• Ensure that a teacher or the Headteacher is contacted as soon as possible if either an adult 

or a child is emotionally hurt by any comment made at school. 

• Be aware that there are different levels and sources of support available within the school. 

These are allocated by the Headteacher in order to meet the needs of the children in each 

class. 



• Ensure that the ethos, values and aims of the school are reinforced in the home. 

• Share information so that the class teacher is aware of any particular needs or 

circumstances that could help us to provide appropriate support e.g. disabilities of any family 

member or caring responsibilities that impact on the family 

• Endeavour to be appropriate role models for their children. 

 

Pupils will: 

• Respect themselves and each other 

• Use language that is inclusive and is not underpinned by discriminatory or hurtful influence 

• Raise any concerns about their own or other people’s safety and wellbeing as soon as possible 

with an adult 

• Grow in awareness of their rights and their responsibilities to each other 

 

Stakeholder engagement and consultation 

Our school is committed to encouraging all stakeholders to contribute to the development and 

review of all policies and procedures affecting the life of the school and its impact within the 

wider community. The range of techniques used to ensure stakeholder consultation includes: 

• Ofsted style questionnaires 

• parent/governor/pupil/staff working parties focused on key policy development issues 

• interviews 

• invited feedback on meetings 

• pupil council discussion, suggestions and minutes 

• PA feedback 

• Appraisal feedback 

 

Feedback from stakeholders is welcome at any time and will feed into policy and practice 

development. 

 

Impact Assessment 

1. All school policies are reviewed for equality implications as part of the rolling programme 

of review and issues arising are identified and where required carried forward into the 

School Plan. 

2. Key outcome data for equalities, e.g. bullying and racist incident data, identified 

imbalances in participation/achievement by group, and changes in school context data 

relevant to equalities will be included in the Head teacher’s termly report to governors 

and identified through analysis of the Raise Online report. 

3. Progress on the delivery of specific equalities objectives will be reported as follows: 

• those related to staff will be addressed by the Finance and Personnel Committee 

• those related to pupils and parents will be addressed by the Curriculum Committee 

4. Performance in relation to our equalities duties will be reported to the full governing body, 

including against the following strands (eg through the Headteacher report) 

 Identification of any specific concerns related to achievement levels by 

diversity strands 

 Identification of any specific concerns related to attendance and behaviour by 

diversity strand 



 Identification of any specific concerns related to bullying and racist incidents 

by diversity strands. Notification that all bullying and racist incidents have been dealt 

with promptly, recorded and resolved. 

 Evidence that high levels of trust and confidence have been maintained 

from the full diversity of parents 

 Evidence that the taught curriculum 

 reflects and celebrates the diversity of cultures and backgrounds represented in the 

school, the local community and in British society is valuing and nurturing of individual 

pupils’ identities 

 Evidence that all school staff have received appropriate training or induction on 

equalities issues 

 Progress on any specific equalities objectives 

 

Publishing the Single Equality Policy  

In order to meet statutory requirements Holy Cross Catholic Primary Voluntary Academy will:  

 Publish school’s policy on the school website;  

 Place an electronic copy of the policy in the staff area of school’s computer system;  

 Raise awareness of the policy through the school newsletter, assemblies, staff 

meetings and other communications;  

 Ensure paper copies are made available on request;  

 Ensure support is offered to pupils and parents where English is not their primary 

language to assist in understanding the content of school’s policy.  

 
 

 

 

 

 

 

 

 

 

 

 

 



Appendix 1 Equality and the law  

This policy demonstrates school’s proactive approach in ensuring equality for pupils, employees 

and those visiting or providing additional services in school. It is designed to meet the duties 

and legislative requirements for race, disability, gender, religion / belief and sexual 

orientation as stated in the Equality Act 2010 (and amendment order 2012) and act upon the 

government progress report findings (2012). The act supersedes or strengthens the following 

acts and regulations:  

 The Equal Pay Act 1970  

 The Sex Discrimination Act 1975  

 The Race Relations Act 1976  

 Race Relations (Amendment) Act (2000)  

 The Disability Discrimination Act 2005, 1995  

 Disability Equality Duty 2005  

 The Employment Equality (Religion & Belief and Sexual Orientation) Regulations 2003  

 The Employment Equality (Age) Regulations 2006  

 The Equality Act 2006 Part 2  

 The Equality Act (Sexual Orientation) Regulations 2007  

 

School’s Single Equality Policy and Action Plan have also been informed by additional statutes 

of law such as the Education and Inspections Act 2011, 2007.  

St Margaret Clitherow Catholic Primary Voluntary Academy recognises there is also a need to 

address bullying and discriminatory incidents, as these issues are prevalent in race, disability, 

gender, and homophobic incidents. Therefore, this policy should be read in conjunction with 

school’s Anti-Bullying policy, Anti-Bullying Protocol and any local authority documentation 

formally adopted by the Governing Body.  

 

Overview of previous equalities legislation which has been harmonised and strengthened by 

the Equality Act 2010:  

 
 

 Race Relations Act (RRA) 1976/2000  
 

Sets out the statutory positive duty to promote racial equality, promote good race relations 

and eliminate unlawful racial discrimination;  

 

 Sex Discrimination Act (SDA) 1975 (and Regulations 1999), Gender Equality Duty 2007  
 

Sets out the statutory positive duty to promote gender equality and eliminate unlawful gender 

discrimination;  
 

 Employment Equality (religion or belief) (sexual orientation) Regulations 2003 extended 

to education, Equality Act (Part 2) 2007  
 

Sets out that it is unlawful for schools to discriminate against a person:  

 

 in the terms on which it offers to admit him/her as a pupil;  



 by refusing to accept an application to admit him/her as a pupil, or where he/she is a 

pupil of the establishment;  

 in the way in which it affords him/her access to any benefit, facility or service;  

 by refusing him/her access to a benefit, facility or service;  

 by excluding him/her from the establishment;  

 by subjecting him/her to any other detriment.  
 

 

Disability Discrimination Act (DDA) 1995/2005  

 

Sets out a statutory positive duty to promote equality of opportunity for disabled people: 

pupils, staff, parents, carers and other people who use the school or may wish to, and eliminate 

unlawful discrimination. The Disability Discrimination Act 2005 (DDA) defines a disabled 

person as someone who has ‘a physical or mental impairment which has a substantial or long-

term adverse effect on his or her ability to carry out normal day-to-day activities’. The DDA 

2005 has also extended the definition of disability as follows:  

 

 People with HIV, multiple sclerosis and cancer (although not all cancers) are deemed 

disabled before they experience the long-term and substantial adverse effect on their 

activities;  

 Section 18 has been amended so that individuals with a mental illness no longer have to 

demonstrate that it is “clinically well-recognised”, although the person must still 

demonstrate a long-term and substantial adverse impact on his/her ability to carry out 

normal day-to-day activities.  

 

Education and Inspections Act 2006  

 

The Education and Inspections Act sets out the duty to promote community cohesion. By 

‘community cohesion’ the school is endorsing and adopting the definition provided by Alan 

Johnson, 2006, as:  

 

” working towards a society in which there is a common vision and sense of belonging by all 

communities; a society in which the diversity of people’s backgrounds and circumstances is 

appreciated and valued; a society in which similar life opportunities are available to all; and a 

society in which strong and positive relationships exist and continue to be developed in the 

workplace, in schools and in the wider community.” 
 

 

 

 

 

 

 

 

 



Appendix 2 Discrimination - Guidance 

 

Tackling and Eliminating Discrimination  

Harassment on account of race, gender, disability or sexual orientation is unacceptable and is 

not tolerated within the school environment.  

 

All staff are expected to deal with any discriminatory incidents that may occur in line with 

school’s protocols. They are expected to know how to identify and challenge prejudice and 

stereotyping; and to support the full range of diverse needs according to a pupil’s individual 

circumstances.  

 

Racist and homophobic incidents and other incidents of harassment or bullying will be initially 

managed by the member of staff present, escalating to a class teacher / Principal where 

necessary. All incidents however will be reported to the Principal. Racist incidents will be 

reported to the Governing Body and Nottinghamshire County Council on a termly basis.  

 

What is a discriminatory incident?  

Harassment on grounds of race, gender, disability, sexual orientation or other factors such as 

socio-economic status, can take many forms including verbal or physical abuse, name calling, 

exclusion from groups and games, unwanted looks or comments, jokes and graffiti. A racist 

incident is defined by the Stephen Lawrence Inquiry Report (1999) as:  

‘any incident which is perceived to be racist by the victim or any other person’.  

St Margaret Clitherow Catholic Voluntary Academy will embed the principles of this charter 

mark. 

 

Types of discriminatory incident  

Types of discriminatory incidents that can occur are:  

 Physical assault against a person or group because of their colour, ethnicity, nationality, 

disability, sexual orientation or gender;  

 Use of derogatory names, insults and jokes;  

 Racist, sexist, homophobic or discriminatory graffiti;  

 Provocative behaviour such as wearing racist, sexist, homophobic or discriminatory 

badges or insignia;  

 Bringing discriminatory material into school;  

 Verbal abuse and threats;  

 Incitement of others to discriminate or bully a victim because of their race, disability, 

gender or sexual orientation;  

 Discriminatory comments in the course of discussion;  

 Attempts to recruit others to discriminatory organisations and groups;  

 Ridicule of an individual for difference e.g. food, music, religion, dress etc;  

 Refusal to co-operate with other people on grounds of race, gender, disability or sexual  

orientation. 

 

Types of Discrimination  

 



Direct discrimination  

Direct discrimination occurs when a person is treated less favourably than you treat (or would 

treat) another person because of a protected characteristic. In order for someone to show 

that they have been directly discriminated against, they must compare what has happened to 

them to the treatment a person without their protected characteristic is receiving or would 

receive. A person does not need to find an actual person to compare their treatment with but 

can rely on a hypothetical person if they can show there is evidence that such a person would 

be treated differently. There is no need for someone claiming direct discrimination because of 

racial segregation or pregnancy or maternity to find a person to compare them self to:  

 

 Racial segregation is deliberately separating people by race or colour or ethnic or 

national origin and will always be unlawful direct discrimination.  

 To claim pregnancy or maternity discrimination a female must show that she has been 

treated unfavourably because of her pregnancy or maternity and does not have to 

compare her treatment to the treatment of someone who was not pregnant or a new 

mother.  

 

Discrimination based on association  

Direct discrimination also occurs when a person is treated less favourably because of their 

association with another person who has a protected characteristic (other than pregnancy and 

maternity). This might occur when a person is treated less favourably because their sibling, 

parent, carer or friend has a protected characteristic.  

 

Discrimination based on perception  

Direct discrimination also occurs when a person is treated less favourably because you 

mistakenly think that they have a protected characteristic.  

Discrimination because of pregnancy and maternity  

It is discrimination to treat a woman (including a female pupil of any age) less favourably 

because she is or has been pregnant, has given birth in the last 26 weeks or is breastfeeding a 

baby who is 26 weeks or younger.  

It is direct sex discrimination to treat a woman (including a female pupil of any age) less 

favourably because she is breastfeeding a child who is more than 26 weeks old.  

 

Indirect discrimination  

Indirect discrimination occurs when you apply a provision, criterion or practice in the same way 

for all persons or a particular group but this has the effect of putting persons sharing a 

protected characteristic within the general group at a particular disadvantage. It doesn’t 

matter that you did not intend to disadvantage the person/s with a particular protected 

characteristic in this way. What does matter is whether your action does or would 

disadvantage such person/s compared with persons who do not share that characteristic 

 

‘Disadvantage’ is not defined in the Act but a rule of thumb is that a reasonable person would 

consider that disadvantage has occurred. It can take many different forms, such as denial of 

an opportunity or choice, deterrence, rejection or exclusion.  



‘Provision’, ‘criterion’ or ‘practice’ are not defined in the Act but can be interpreted widely and 

include:  

 Arrangements (for example, for deciding who to admit)  

 The way that education, or access to any benefit, service or facility is offered or 

provided  

 One-off decisions  

 Proposals or directions to do something in a particular way.  

 

Indirect discrimination will occur if the following four conditions are met:  

1. You apply (or would apply) the provision, criterion or practice equally to all relevant persons, 

including a particular person with a protected characteristic, and  

2. The provision, criterion or practice puts or would put persons sharing a protected 

characteristic at a particular disadvantage compared to relevant persons who do not share 

that characteristic, and  

3. The provision, criteria, practice or rule puts or would put the particular person at that 

disadvantage, and  

 

You cannot show that the provision, criteria of practice is justified as a ‘proportionate means 

of achieving a legitimate aim’.  

 

What is a ‘proportionate means of achieving a legitimate aim’?  

To be legitimate the aim of the provision, criterion or practice must be legal and non-

discriminatory and represent a real objective consideration. In the context of school 

education, examples of legitimate aims might include:  

 Maintaining academic and other standards.  

 Ensuring the health, safety and welfare of pupils.  

 

Even if the aim is legitimate the means of achieving it must be proportionate. Proportionate 

means ‘appropriate and necessary’, but ‘necessary’ does not mean that the provision, criterion 

or practice is the only possible way of achieving the legitimate aim.  

 

Although the financial cost of using a less discriminatory approach cannot, by itself, provide a 

justification, cost can be taken into account as part of the school’s justification, if there are 

other good reasons for adopting the chosen practice.  

The more serious the disadvantage caused by the discriminatory provision, criterion or 

practice, the more convincing the justification must be.  

In a case involving disability, if you have not complied with your duty to make relevant 

reasonable adjustments it will be difficult for you to show that the treatment was 

proportionate.  

Discrimination arising from disability  

Discrimination arising from disability occurs when you treat a disabled person unfavourably 

because of something connected with their disability and cannot justify such treatment.  

Discrimination arising from disability is different from direct discrimination. Direct 

discrimination occurs because of the protected characteristic of disability. For discrimination 

arising from disability, the motive for the treatment does not matter; the question is whether 



the disabled person has been treated unfavourably because of something connected with their 

disability.  

Discrimination arising from disability is also different from indirect discrimination. There is 

no need to show that other people have been affected alongside the individual disabled person 

or for the disabled person to compare themselves with anyone else. 

Discrimination arising from disability will occur if the following three conditions are met:  

you treat a disabled person unfavourably, that is putting them at a disadvantage, even if this 

was not your intention, and  

 this treatment is because of something connected with the disabled person’s disability 

(which could be the result, effect or outcome of that disability) such as an inability to 

walk unaided or disability-related behaviour, and  

 you cannot justify the treatment by showing that it is ‘a proportionate means of 

achieving a legitimate aim’. This is explained above.  

 

Knowledge of disability  

You will need to show that:  

 You did not know that the disabled person had the disability in question, and  

 You could not reasonably have been expected to know that the disabled person had the 

disability  

 The unfavourable treatment would not amount to unlawful discrimination arising from 

disability.  

 

If your agent (someone who undertakes tasks on your behalf) or employee knows of a person’s 

disability, you will not usually be able to claim that you do not know of the disability.  

 

Relevance of reasonable adjustments  

By acting quickly to identify and put in place reasonable adjustments for disabled persons, you 

can often avoid discrimination arising from disability, although there may be cases where an 

adjustment is unrelated to the unfavourable treatment in question.  

If you fail to make an appropriate reasonable adjustment, it is likely to be very difficult for 

you to argue that unfavourable treatment is justified.  

 

Reasonable adjustments  

School is familiar with the reasonable adjustments duty, first introduced under the Disability 

Discrimination Act 1995. The reasonable adjustments duty under the Equality Act operates 

slightly differently and has been extended to cover the provision by a school of auxiliary aids 

and services; however, this element of the duty will not come into force until a later date yet 

to be confirmed. The object of the duty is the same: to avoid as far as possible by reasonable 

means, the disadvantage which a disabled person experiences because of their disability.  

This duty sits alongside your duties and those of local authorities under Part 4 of the 

Education Act 1996. In some cases, the support a disabled pupil may receive under the special 

educational needs framework may mean that they do not suffer a substantial disadvantage 

(see below) and so there is no need for additional reasonable adjustments to be made for 

them. In other cases, disabled pupils may require reasonable adjustments in addition to the 

special educational provision they are receiving. There are also disabled pupils who do not have 



special educational needs but still require reasonable adjustments to be made for them. The 

level of support a pupil is receiving under Part 4 of the Education Act 1996 is one of the 

factors to be taken into account when you consider what it would be reasonable for you to 

have to do.  

 

What is the reasonable adjustments duty?  

School is required to take reasonable steps to avoid substantial disadvantage where a 

provision, criterion or practice puts disabled pupils at a substantial disadvantage.  

We owe this duty to existing pupils, applicants and, in limited circumstances, to disabled 

former pupils in relation to the following areas:  

 Deciding who is offered admission as a pupil  

 The provision of education  

 Access to any benefit, service or facility  

 

The duty does not require school to make reasonable adjustments to avoid the disadvantage 

caused by physical features as this is covered by the planning duties.  

School cannot justify a failure to make a reasonable adjustment; where the duty arises, the 

issue will be whether or not to make the adjustment is ‘reasonable’ and this is an objective 

question for the tribunals to ultimately determine.  

The duty is an anticipatory and continuing one that we owe to disabled pupils generally, 

regardless of whether you know that a particular pupil is disabled or whether you currently 

have any disabled pupils. We will not wait until an individual disabled pupil approaches us 

before we consider how to meet the duty. Instead we will plan ahead for the reasonable 

adjustments school may need to make, regardless of whether we currently have any disabled 

pupils. By anticipating the need for an adjustment we will be best placed to help disabled pupils 

who come to our school. School is not expected to anticipate the needs of every prospective 

pupil but we are required to think about and take reasonable and proportionate steps to 

overcome barriers that may impede pupils with different kinds of disabilities.  

 

What is a substantial disadvantage?  

A disadvantage that is more than minor or trivial is called a ‘substantial disadvantage’. The 

level of disadvantage created by a lack of reasonable adjustments is measured in comparison 

with what the position would be if the disabled pupil in question did not have a disability.  

School will need to take into account a number of factors when considering whether or not the 

disadvantage is substantial such as:  

 The time and effort that might need to be expended by a disabled child;  

 The inconvenience, indignity or discomfort a disabled child might suffer;  

 The loss of opportunity, or the diminished progress a disabled child might make in 

comparison with his or her peers who are not disabled.  

 

The duty to change a provision, criterion or practice  

These terms are not defined but in general they relate to how the education and other 

benefits, facilities and services are provided and cover all of your arrangements, policies, 

procedures and activities.  



Where a provision, criterion or practice places disabled pupils at a substantial disadvantage in 

accessing education and any benefit, facility or service, you must take such steps as it is 

reasonable to take in all the circumstances to ensure the provision, criterion or practice no 

longer has such an effect. This might mean waiving a criterion or abandoning a practice 

altogether but often will involve just an extension of the flexibility and individual approach 

that most schools already show to their pupils.  

 

When is it reasonable for school to have to make adjustments?  

A useful starting point when determining what a reasonable adjustment might be is to consider 

how to ensure that disabled pupils can be involved in every aspect of school life. Often 

effective and practical adjustments involve little or no cost or disruption.  

Where disabled pupils are placed at a substantial disadvantage by a provision, criterion or 

practice or the absence of an auxiliary aid, school must consider whether any reasonable 

adjustment can be made to overcome that disadvantage.  

School does not expect disabled pupils to suggest adjustments but if they do we will consider 

whether those adjustments would help to overcome the disadvantage and  

whether the suggestions are reasonable. It is good practice for schools to work with pupils 

and their parents/guardians in determining what reasonable adjustments can be made. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



IDENTIFYING BARRIERS TO ACCESS: A CHECKLIST 

This list should help to identify barriers to access that exist in schools.  The list is not 

exhaustive.  It is designed to encourage a flexible approach to the further questioning of 

the accessibility of our school. 

SECTION 1:  How does our school deliver the curriculum? 

QUESTION YES NO 

Do we ensure that teachers and teaching assistants have the necessary 

training to teach and support disabled pupils 

  

Are our classrooms optimally organized for disabled pupils?   

Do lessons provide opportunities for all pupils to achieve?   

Are lessons responsive to pupil diversity?   

Do lessons involve work to be done by individuals, pairs, groups and the whole 

class? 

  

Are all pupils encouraged to take part in music, drama and physical activities?   

Do staff recognise and allow for the mental effort expended by some disabled 

pupils, for example using lip reading? 

  

Do staff recognise and allow for the additional time required by some disabled 

pupils to use equipment in practical work?  

  

Do staff provide alternative ways of giving access to experience or 

understanding for disabled pupils who cannot engage in particular activities, 

for example some forms of exercise in physical activity? 

 

 

 

Do we provide access to computer technology appropriate for students with 

disabilities? 

  

Are school visits, made accessible to all pupils irrespective of attainment or 

impairment? 

  

Are there high expectations of all pupils?   

Do staff seek to remove all barriers to learning and participation?   

 

 



SECTION 2:  Is our school designed to meet the needs of all pupils? 

QUESTION YES NO 

Does the size and layout of areas – including all academic, sporting, play, social 

facilities; classrooms, the hall,  library, and playground – allow access for all 

pupils? 

 

 

 

 

Can pupils who use wheelchairs move around the school without experiencing 

barriers to access such as those caused by doorways, steps and stairs, toilet 

facilities and showers? 

  

 

Are pathways of travel around the school site and parking arrangements safe, 

routes logical and well signed? 

  

Are emergency and evacuation systems set up to inform ALL pupils, including 

pupils with special educational needs and disabilities; including alarms with both 

visual and auditory components? 

 

 

 

 

Are non-visual guides used, to assist people to use buildings including lifts with 

tactile buttons? 

  

Could any of the décor or signage be considered to be confusing or 

disorientating for disabled pupils with visual impairment, autism or epilepsy? 

  

 

SECTION 3:  How does our school deliver materials in other formats? 

QUESTION YES NO 

Do we provide information in simple language, symbols, large print, on audiotape 

or in Braille for pupils and prospective pupils who may have difficulty with 

standard forms of printed information? 

 

 

 

 

Do we ensure that information is presented to groups in a way which is user 

friendly for people with disabilities e.g. by reading aloud overhead projections 

and describing diagrams? 

 

 

 

Do we have the facilities such as ICT to produce written information in 

different formats? 

  

Do we ensure that staff are familiar with technology and practices developed to 

assist people with disabilities? 

  



ACCESSIBILITY PLAN 

Targets Strategies Outcome Timeframe Monitored 

 

To carry out an audit of the 

school’s strengths and 

weaknesses in working with 

disabled pupils. 

 

To ensure all staff are aware of what the DDA 

requires of them. 

To assess areas of the curriculum to which 

disabled pupils may have limited access at the 

moment. 

To assess the participation of disabled pupils in 

extracurricular activities. 

To assess parts of the school to which disabled 

pupils may have limited access at the moment. 

 

Audit carried out 

and information 

gained and analysed 

to inform possible 

recommendations. 

Recommendations 

from the audit 

implemented. 

 

Autumn 

2017 

 

Staff 

meeting and 

Governors’ 

Curriculum 

Committee - 

ensure staff 

more aware 

of the 

requirements 

of the Policy.   

 

Specific guidance for 

teachers and teaching 

assistants from Special 

Needs Teaching Service 

Educational Psychology 

Service and the Behaviour 

Support Team on supporting 

social inclusion. 

 

 

Request allocation of time in talking, discussion 

and training of teaching staff and surgeries set 

up for staff to meet with specialists to discuss 

and seek advice on specific problems. 

IES, Behaviour Support Team, Educational 

Psychologists and SEN to discuss specific 

concerns regarding pupils who may have: 

Specific learning difficulties 

Specific disabilities 

Behaviour or emotional problems. 

 

 

SENCo to advise 

staff to enable them 

to better meet the 

requirements of 

disabled pupils needs 

with regards to 

personalised 

learning. 

 

Spring  

Term 

2018 

HT, SENCo, 

GB 

 

 

 



Targets Strategies Outcome Timeframe Monitored 

To ensure that, where 

possible, the school buildings 

and grounds are accessible 

for all children and adults 

and continue to improve 

access to the school’s 

physical environment for all.  

Audit of accessibility of school buildings and 

grounds by Governors. Suggest actions and 

implement as budget allows.  

 

All staff meeting 

the needs of all 

pupils. 

Autumn 

2017  

Spring 2018  

Summer 

2018  

Modifications 

will be made 

to the school 

building to 

improve 

access.  

 

To ensure that all children 

are able to access all out of 

school activities. e.g. clubs, 

trips, residential visits etc.  

Review of out of school provision to ensure 

compliance with legislation.  

 

All providers of out-

of-school education 

will comply with 

legislation to ensure 

that the needs of all 

children are met.  

Ongoing Governing 

Body 

To meet the needs of 

individuals during statutory 

end of KS2 and KS1 tests.  

 

Children will be assessed in accordance with 

regular classroom practice, and additional time, 

use of equipment etc. will be applied for as 

needed.  

 

Barriers to learning 

will be reduced or 

removed, enabling 

children to achieve 

their full potential.  

Annually Headteacher  

To ensure that all parents 

and other members of the 

school community can access 

information.  

Written information will be provided in 

alternative formats as necessary.  

 

Written information 

will be provided in 

alternative formats 

as necessary.  

Annually as 

needed 

Governing 

Body 

To ensure that parents who 

are unable to attend school, 

because of a disability, can 

access parents’ evenings.  

Staff to hold parents’ evenings by phone or send 

home written information.  

 

 

Parents are informed 

of children’s 

progress 

Termly Headteacher 

Ensure that all school trips &  

residential visits are 

accessible for pupils with 

Thorough planning.  

Advance visits.  

EVOLVE Form and Risk assessments.  

School trips & 

residential visits are 

Ongoing Principal  

School Visits 

Co-ordinator.  



learning or physical 

disabilities.  

accessible for all 

pupils.  

 

Trip leaders.  

Feedback 

from pupils  

 

 


